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Benchmark Report on Best Practices

Worksheet for the Good Practices analysis 

WP3

Deliverable n. 3.2
Project “Chance”
	Organization (that implemented the project/lead organization)
	Name of organization: Municipality of Naples with Programme Agreement (an agreement between local authorities - regions, provinces or municipalities - and other public administrations by which the parties coordinate their activities for the realization of works, interventions or intervention programs)
Kind of organization: 

· School 

· University

· Local public body 

· National public body

· Training center

· Research Center

· Other, specify ____________

Mission: _________________________________________ 

	Other organizations that have implemented the Project (eventual)
	· School n. 3
· University n. 1
· Local public body n. 1
· National public body n. 1
· Training center n. __________
· Research Center n. __________
· Other, specify, n. __________

	Financing Body
	Municipality of Naples and the Ministry of Education

	Project area intervention
	· International (specify, countries involved in the project--)
· National
· Local

	Duration
	From ____________ To ___________________

	Project target group
	· Young who are in Isced 2
· Young who are in Isced 3
Young drop-out (in preadolescent and adolescent age) at risk of involvement in illegal activities.
The “Project Chance” turned to young with very complex needs, whose same identification is problematic and to which the school is unable to respond.

	Project approach
	· Preventive 
· Interventional 
· Compensatory
· Mixing all three approaches

	Reasons behind the project/the need/ problem to address/the context
	Specify the reasons (eg. high rate of ESL in the area of intervention, the economic crisis, etc.):
i. Respond to the situation of “social exclusion” present in some areas of the Naples City (Quartieri Spagnoli, Bar-San Giovanni, Soccavo), neighborhoods with very great presence of organized crime and high unemployment rates. In general, the places of life of young people of Chance are characterized by high population density, strong link between urban and social geography, unemployment, the presence of infectious diseases than the national average, illiteracy (or almost), spread of illicit work, strong preeminence of dialect, low rates of pre-school, high repetition rate, high number of single mothers, young and with low education, high number of children being treated at the Juvenile Court, high crime rate, criminal convictions and imprisonment in families

…….

If possible, describe the contest of reference: 

The starting point of the Project “Chance” has its roots in some episodes that took place in Naples, since 1996, with protagonists underage boys, school age, who died while they were on the street rather than at school. These episodes aroused much public attention, to the point that the Minister for Education, came to Naples following the incidents described above, proposed the creation of a detailed analysis on early school leaving, to assess the extent of the phenomenon and implementing any strategies to combat it.

In 1997 the Italian Government enacted the Law no. 285/97 on the Rights of the Child, after which the City of Naples, as cities target, promoted a table for consultation. After careful analysis of the social demand on the territory, the representatives of the institutions called to work together to formulate a plan that would meet the Social Intervention guidelines dictated by the law, called teachers Angela Villani and Marco Rossi Doria, figures of unquestionable reputation in combating school failure projects, for the formulation of an integrated intervention on school dropouts. He was so prepared the first draft of the “Project Chance”, thought about the three areas of Naples with the highest level of school dropouts, even to respond to the needs of territorial equity.

On 17 April 1998, the Council of Naples Municipality, with Resolution no. 1363, on the basis of allocation of £. 15,724,532,234, as National Fund for Childhood and Adolescence (for year 1997), pursuant to Law 285/97:

· approved the three-year (1997/1999) Program Agreement between the Municipality itself, the ASL Napoli A1, the Education Authority of Naples and the Juvenile Justice Centre for Campania and Molise

· authorized the Mayor to convene a Conference of services between the representatives of the Administrations involved to the above agreement.

The Programme Agreement (for the period ‘97-‘99) said: representatives of the institutions signing the Agreement undertake to promote and implement “a series of interventions aimed at preventing psychosocial risk situations for the child and his family, through the enhancement of network services for house visits, day care, educational support to school attendance”. Actions in this area related to the side of the opening of schools in the area, support for school attendance and contrast of abandonment and school dropout.

	Project aims
	The project had educational and social purposes. Young people are “saved” and the land is transformed (Source: Capitale umano e successo formativo: strumenti, strategie, politiche, a cura di Alberto Bramanti, Dario Odifreddi)

Given that, the specific objectives of the Project have experienced a natural evolution during the decade of its development. This trend was the result of both the importance that the project has undertaken and the “growth” of his team, that the recorded changes in social and regulatory framework about education:

i. social and educational recovery of drop out in pre-adolescent and adolescent age

ii. realization of a course that would bring the young to the achievement of lower secondary school leaving diploma, integrating the education and resources of different institutions, combining didactic and learning laboratory, giving space to the speech, artistic expression and to citizenship course;
iii. since 2000, to respond to the new legislation on compulsory education and to the request of the young in respect of whom the task of education was not finished at the end of the first year, the target has expanded through the promotion of Integrated Projects (OFIS): paths of consolidation and development of skills (basic, professional and for life), training and career guidance and support to the comparison with the outside world, individualized and co-designed with professional Institutes. Experience has shown how the OFIS paths stiffness (pedagogical, organizational and institutional) made them unsuitable for a lot of young of “Chance”, so from school year 2006-2007 was activated a Course consisting of flexible modules (safety , communication, expressive communication, corporeality and motor activity, alphabets and citizenship courses, basic skills): “a path that reinforces the basic skills to reach the standards set by the State-Regions Conference, but it does so by proposing training modules complexes in which the basic knowledge test themselves with operational contexts”.
Source: Gruppo di lavoro “Progetto Chance”(a cura di), (2007), Chance da Progetto a Scuola, Napoli, p. 94 (edizione a tiratura limitata prodotta dal Progetto Chance).

Chance, la scuola della seconda opportunità

F. Filippini, C. Giustini, in Ricerche di Pedagogia e Didattica (2010), 5, 2 – Pedagogia Sociale, Interculturale e della Cooperazione

	Description of the project and 
	The project has been characterized as a “network of schools for social inclusion and the second chance” (source: “Capitale umano e successo formativo: strumenti, strategie, politiche” a cura di Alberto Bramanti, Dario Odifreddi). It is configured as Second Chance School (as defined in the White Paper “Teaching and Learning: towards the knowledge society”, 1995), ie a reparative school which intervenes when the damage has already occurred or is likely, as additional and new possibility after a first failed path or as a form of intelligent and accurate integration beside the first opportunity offering.
Born as an experimental project active in three educational circles in the city of Naples, “Chance” Project, since December 2006, by Ministerial Decree, it was no longer a project but has become a Section Associated Experimental of the Institute IPIA Ponticelli, oriented to recovery of school dropout, headquartered at the same Institute, but operating in various locations in the city (the historic center of Naples, San Giovanni neighborhood and Barra district of Soccavo).

The “Chance” Project has been recognized as a practice of excellence by the Council of Europe and the European Union, and by the National Observatory on Childhood and Adolescence.

Stages of implementation

Source:

Prot. N° 558/A8, Progetto Sperimentale di attività educative integrate finalizzate al recupero della dispersione scolastica e alla organizzazione di percorsi formativi per l’assolvimento dell’obbligo scolastico nella provincia di Napoli, Sezione Associata Sperimentale Chance - A.S.2008/2009 - Progetto Chance

1. System actions
These include:
· Shared training of teachers and of all operators. The training is developed throughout the course of the activity as a reflection on practices, led by an expert. It is the prerequisite for Project continued restructuring, in accordance with the difficulties and needs. This action also reinforces the institutional network necessary to develop the project

· Support to systems integration: cooperation between professionals and institutions can not be developed if are not realized “participatory planning”, using the techniques of active listening, ie assuming that conflicting points of view should not be reduced or resolved “by a majority” but it is necessary to find creative and shared solutions

· Advice and guidance, understood as ways of relating to young people and local institutions. This action is aimed to know the young people who can potentially benefit from the resources of the project and to guide young people and institutional operators to recognize the project as a possible answer to the needs not otherwise met.

· Scientific activity consisting in comparing the project practices, its experimental outcomes and scientific communities

· Learning lifelong career: for teachers and knowledge operators, learning along the life cycle is an integration of informal learning (which occur in the daily work of education) and learning processes formalized in scientific frames.

2. Actions aimed at people
In the course of time, the project was structured as a complex path articulated into several years and stages. Below, is presented the articulation:

Preparatory phase: actions to anchor the project to the territory and to institutions present in it, so that it represents an educational resource of the community rather than a specialized separate organization.
Awareness and orientation phase: consists of the actions that take place in the local network for the detection and the first training of the young people who can make use of project resources. This phase takes place in the first month of operation of the “in progress” Chance Project.

Among the tools of awareness raising, Chance Project has developed a strategy to re-motivation which consists on the one hand in the development of mediation activities entrusted to figures socially accepted (the “social parents”); on the other hand, in the development of tools for personal empowerment: it’s the case of small scholarships (vouchers), strategically distributed throughout the school year, that mark the good frequency or the successful acquisition of competences established by a test (“pocket money”, see below).

Implementation phase: includes a year for the recovery of the lower secondary school leaving diploma and two years of vocational training integrated into a path that includes the development of basic skills necessary for further education and the achievement of a qualification useful at the age of 16 years.

Here specified the articulation of these two types of project intervention: 

First Phase - Recovery of lower secondary school:

Because of the peculiarity of the students, it is established a group of not more than fifteen units, followed by a very cohesive group of teachers and by educators in the role of tutor. The course has a duration of 33 weeks of school and 7 of socio educational activities, guidance, training. The hours of education, training, orientation provided, including lectures, workshops, educational camps are at least 40 weekly, with higher peaks during the school camps.

Second Phase – Alternative Path of Education and Training integrated to complete compulsory education

a. Alternative Path of Education and Training – First year (Training and education for the professions)
The first year of the Integrated Training Program aims to complete the orientation path of young people leading them to share significant professional experiences. Every young person in the facts can co-design his own personal path with the help of educators and teachers-counselors available to the project. They are an integral part of vocational training path:

· the citizenship coruse consists in the development of a process that reuses, in a significant and socially relevant way, disciplinary skills and experiences of social practice that take place in the territory;

· the acquisition of basic knowledge of the school level as well as encoded by the Conference of State;

· the acquisition of cross skills, shared by different professional profiles, particularly in respect of work environments and ability to work in teams and productive cooperation;

· the acquisition of specific professional skills related to the professional profiles required by regional legislation and effectively available in schools network, to achieve the training.

The necessary outcome of this process is the identification of specific training programs to be carried out mainly in the following year, as apprenticeships and internships in companies. For this reason, already in the first year, it’s organized a greater specialized training and a working group operates for seeking appropriate internship situations.
b. Alternative Path of Education and Training – Second year
The second year of the course is aimed at the achievement of the regional vocational qualification that allows to perform compulsory education and to verify the real possibility of training continuation in educational institutions of the higher education system.

The path thus provides for the continuation of basic and cross skills development, and professional workshops and internships in the companies for the development of technical competencies. The Project pays special attention to placements both because this is a form of learning more congenial to the cognitive style of students, both because this allows a greater variety of training courses. The courses are adherents to profiles established at regional level.

3. Accompanying Measures
It is the stage of “raising awareness at local level”, in which are included actions that involve the parents and adults in an active role in the educational process of young people and include actions of “active citizenship”, accompanying young people to spend their own knowledge and their own skills to be full citizens. This step aims to answer the critical situation of the young transition in the school system, once completed the course required by the Project, to complete and/or continue studies in the world of work. The actions that take place in the territory and in the network are essential for the young not remain alone to face the transition difficulties.

Methods for activities’ implementation
Source: C. Moreno, Chance. Seconda opportunità in rete. Recupero sociale ed educativo di drop out in età pre-adolescenziale e adolescenziale, in Giovani a rischio. Interventi possibili in realtà impossibili, Di Bacchini, Valerio, ed. FrancoAngeli, 2001

The basic hypothesis of the project is that school has not only state or productive function, but also has the function of parental care, partially delegated by the family to the institution. The shortage, which is sometimes even absence, of the relationship of parental care held by families in contexts of social exclusion and poverty, produces attitudes of aggression and violence in adolescents. The school, which for institutional rigidities is not able to cope with aggressive attitudes and destructive, according to the authors of the project, excludes the “hard” boys, or leads them to self-exclusion, causing the phenomenon of drop-out.

The difference of this Project from other previously developed within the school, and that is defined by its creators as a “highly innovative”, is the care of the relationship, based on the idea that the young at risk rehabilitation is implemented through a complex treatment of psychic transformations, interpersonal relationships, social and institutional relationships of the young themselves.

The Chance methodology takes as basic elements the teachers motivation and their ability to relate with young in the right way and to question themselves constantly, assuming, therefore, the centrality of relationships, in its expressions of parental care and social reception. The idea behind the project is that, to promote a dynamic of growth and personal and social development, it is necessary to restart psychic and positive energies, give back to young who for many reasons are dejected, the ability to use his own intelligence for themselves positively. The teacher is involved in the educational relationship just as the young, with body, with emotions, with mind.

The “Change” working hypothesis is to restore the learning conditions by reopening the “learning agreement” and developing a negotiation process that allows the boy or girl to reconsider himself and the relationship with the parental figures and with the establishment figures. The project is also a rehabilitation project as it promotes sociability and social relations where these are absent, lacking, weak.

The attempt that is made in the project is to provide opportunities for the development of social and cooperative skills, in order to acquire the so-called life skills, abilities skills to “make” and cooperate within the sociability.
The methodology definition took into account some key points:

· consider young not only as users to which address a service, but as a resource of the service itself, recognizing their culture in all its forms;

· set the school mainly on practical activities: workshops, music, sports, drama, etc., as well as on work experience protected but not simulated, at shops, artisans etc.;

· play a tutorial role, explaining conflicts and sharing the daily action;

· constantly work with families, even with contacts on the street, home, neighborhood;

· set up a local network that operates as a community support;

· build rules within the relationship, through the conclusion of the learning agreement with the boy, constantly reformulated and “negotiated”;

· activate a psychological supervision, through observation protocols.

The working group was structured in:
· a pedagogical Coordination, composed of a group of three psyco-pedagogist teachers headed by one of the school directors. It meets every two months and is responsible for managing the complexity of the project and the network of relationships with national and international bodies, to ensure that educational and pedagogical research of Chance Project and its possible replication in other contexts

· 27 teachers, including 3 coordinators. In every lesson plan, teachers attend to three classes of fifteen students: lower secondary school, first and second vocational polyvalent. Initially were the three coordinators to choose the colleagues with whom to form a team of highly motivated cohesive work (teachers of primary and secondary school and above); subsequently, the historic core of teachers was joined by younger teachers
· educators; at first they were thought as auxiliary figures supporting teachers, and were recruited through a public competition; then, schools have had full autonomy in the choice of educators , for the latter, were defined fields of action dedicated, both within the school (dealing with relational aspects, working in co-presence with the teachers in the morning and experts of workshops in the afternoon, managing circle time; each one is responsible for a class), both on the territory (managing the “Social Project Chance”, a socio-educational project that is realized through the Youth Activity Centres, school camps, the field trips, the organization of cultural and recreational events). Educators are near to young and to teachers, they are present along with them in class, can take on the responsibility of the lesson, reassure teachers, act as observers ready to perceive every detail. They try to build a strong bond of trust with the boys keeping pace with their needs and requirements, understanding worries and concerns. As can be seen from the project, “the educator in a school context is the “tutor group”, in and for the group: the group is the place where emotions are processed to classmates, teachers, discipline, but also cooperative and not attack place, an escape and matching place. Educator’s task is also to observe and act on the rules that are in the group, making them functional for every young person: these rules can promote learning in the group. It also learns by imitation, so the educator acts to reinforce positive behaviors of the individual, with the aim of peer education and the re-appropriation of the sense of belonging to a community”
· “social mothers”. These figures carry out essentially a complex mediation activities. The most important is the mediation between the anthropological culture of the place and scientific-pedagogical culture of the project. They are people of the neighborhood, which often maintain informal relations with the families of the boys and still are familiar with the environment and its dynamics; performing care activities school helping young to develop the distance between the formality of the school and the extreme informality of the external environment. Also take care to call the parents if the child is not present at school, communicate any behavior problems and if necessary they convene them: the boy must understand that moms social are not there to fill in a gap (in most cases, that of parents themselves), but have a definite educational mandate. These figures also have the task of collecting and giving information about territory: they are women who daily live their neighborhood and they know all the facts and happenings. This valuable information are carried in Chance and are shared in order to understand all the elements that are able to ensure the success of the relationship
· Experts: carriers of practical knowledge as useful for teaching that can also give space to “make”, to the realization of the experience and learning by doing. A master of soccer, a dance teacher, a percussionist, a potter, a carpenter, help young people to experience the work and the connection between knowledge and skills they can use out of school.

During the year, the whole team meets weekly at least for three hours: they question, they programme, they discuss. The working group is supported by a psychologist. From the beginning Chance has used, for the human resource “maintenance” (definition of Caesar Moreno), psychological support of a team of the Department of Neuroscience and Behavioural Sciences of Federico II, University of Naples. The psychologist regularly participates in team meetings, not as a supervisor, but as a carrier of an external look that helps to clarify the situations faced by teachers, educators, social mothers. Monthly, psychologists, involved in various disciplines, gather in their own supervision group. Initially, these meetings were not planned in the project, but were asked by psychologists themselves which have felt the need to have their own space to compare.

The entry ritual into the school of Chance.
It starts with the selection of young drop out, which are reported as such by the Schools and Social Services. Young are invited to attend an interview. This invitation comes home and is led by educators or social workers. At the first interview, a social worker, two teachers (one of which is a function of observer) and an educator or a social mother, the boy and a referential familiar figure are present. This familiar figure is essential to create an educational alliance and a training agreement with the school, in the absence of which is most likely the failure of the path, as experienced over the years.

At the second interview, the team of “Chance” changes, to give all team members the opportunity to meet all the candidates. This is especially essential during the subsequent discussion about the selection and class composition, where it matters much what happened during the interview itself; often, the information written in the minutes do not fully express the emotional-relational lived during the interview. In this second interview, there is only the boy/girl, in a context more intimate and empathetic, who begins to tell and to bring out before his shortcomings, then also his abilities. Many useful information come even if the guy does not open to the relationship, he is unable to sustain the look, or keep a distance communication, in the choice of words and/or posture. What displaces the boy is that educators ask him to tell not as a student, not in his failure, but as a person, in his abilities, in what he does and he likes to do, especially beyond the school. Here begins the relationship.
After the choice of fifteen young people who will form the classroom, there is a trial period (one month) after which an act of commitment (learning agreement) is signed, countersigned by the parents, the social worker, social educators and teachers. The learning agreement is endorsed with the family, which is committed to supporting the child/young and to encourage him.

Selection criteria:

· The age. In fact, cannot be accepted boys too young that would take the lower secondary school prematurely, or too big
· Consistent with the group that is being formed, so that the group is not too “explosive” or uneven compared to the basic skills of the boys/girls, but also that it is not made up of boys from “rivals” families (in this regard, the information by social mothers are fundamental, as well established in the territory)
· The possibility to affect the growth of the boy/girl, thanks to the presence of an adult figure, of a reference point in the family, of a network of support.
The learning agreement.

The care of the ceremonial is crucial in the process of signing the learning agreement, which otherwise loses value. Reading aloud allows to formalize the commitment because it emphasizes the public nature and the reciprocal agreement obligations.
At school.
Access to the school is gradual and informal: young chat between them, with educators or social mothers, relax, joke, read the newspaper. It is an opportunity particularly rich and valuable for educators, for the chance to establish and improve a significant relationship with the boys and to understand immediately the atmosphere, the mood of the day in order to give advance notice to the teachers and be ready to first signs of frustration, anxiety, malaise, during the lessons, thus avoiding dangerous escalation. At the beginning of the Project, this phase has been managed by the mothers social, in the presence of educators, then only by educators.

The morning is dedicated to the lessons: in the classroom, the teacher’s side, there is the educator who helps the individual student, the group and the teacher.

The methodology followed with the guys is not the frontal lesson but is centered on making, motivation, on the interest, on the discovery. An example of this, it’s the “art course”: through educational tours in the area and in the neighborhood are rediscovered historical periods, materials, techniques, characteristics. All this, through photos and slides, is reported in the classroom, discussion, research and discovery in boys/girls are activated, then they work to play, recreate, take what they saw and that will be analyzed through their work. 

After lunch, workshops conducted by experts begin, always with the presence of educators. About once a week, tours are organized.
At the end of the day, is carried out “circle time”, a circle where everyone can freely express opinions on how the day went, how he lived and how he felt; educator is a facilitator of reflection and self-reflection that students do. It is a kind of “Court of emotions” (C. Moreno) that allows to externalize, in a healthy way, the inner conflicts of each.

Assessment
An important aspect related to the educational management is the assessment in the classroom. The teachers do not give grades and do not deliver report cards but assign students a small amount of money, the “pocket money”, a symbolic figure that testifies to the recognition of the commitment and the presence of the young and varies depending on these. Pocket money is given every three months, in a meeting with the student and the presence of a family member. Moreover, students, supported by educational figures, evaluate each day their progress or setbacks, their availability to the proposed work, their being present or absent, in order not to be judged, but to become aware of their responsibilities and actions and their actions. The evaluation becomes space and growth and training opportunity.

Methods for monitoring and evaluation
In ten years of experience, the project Chance adopted various monitoring practices:

a) quantitative monitoring, on the long-term results. The project has a data-base on the students passed in the project and is able to provide data on the permanence of the results

b) monitoring of quality, based on various instruments of self-evaluation of the students, which detects continuously the degree of participation of students in activities
c) monitoring the quality of the pedagogical and psychological work aimed at teachers. The systematic minutes of activity provides a clear documentation that could allow a check on the degree of effectiveness of these practices
d) focus groups with independent observers: informally, the teachers and all the operators are systematically placed in the position of having to respond to third parties, with regard to methodologies and regarding the results. This usually happens at visits of groups of students, trainees, visitors from other cities, foreign visitors, television programs, educational. During these meetings occurs in fact an audit of the project especially in terms of quality
e) tools for self-assessment of teachers that have been proposed in the start-up phase. The instrument is proposed especially at the entry of new teachers

Times 
The Project was carried out continuously from 1998 to 2009
Budget _______________________________________________________________________________________________________

	Indicate 3 main strengths and weaknesses of the project
	Strengths 
Source:

Prot.N° 558/A8, Progetto Sperimentale di attività educative integrate finalizzate al recupero della dispersione scolastica e alla organizzazione di percorsi formativi per l’assolvimento dell’obbligo scolastico nella provincia di Napoli, Sezione Associata Sperimentale Chance - A.S.2008/2009 - Progetto Chance

1. The priority of the relationship in all activities of the project: in the educational work with the students, in the construction and maintenance of the working group of professional staff; in building networks and inter-institutional

2. Integration as an organizing and pedagogical principle: personal growth is a complex process in which emotions, relationships, knowledge, competencies continuously interact. A linear process of education is possible only when emotions, relationships, social skills, are “under control” guaranteed by personal maturation achieved in the process of socialization. The person recovery requires that you have the dimensions of care, sociability, cognition, of the know how in the same institutional container. For this, the project involved a network of operators belonging to different sectors: education, training, health and social

3. The continuity of learning: the gap between different environments and learning situations; in the course of time, as a progressive activation of skills in an open process, never concluded; as didactic principle that allows an authentic circularity between informal, non-formal and formal learning and between academic skills and life skills; between education, training, education
4. The establishment of an educational community as a regulating social principle of relationships among education professionals and education and life community. The construction of educational alliances and pacts education is the basis of cooperation with families.

Weaknesses
Source: La ricerca-azione nel contesto di un intervento sociale ed educativo: il progetto Chance a Napoli dal 1998 al 2008, di C. Moreno in Ricerche di Psicologia, Trimestrale diretto da Marcello Cesa-Bianchi)

1. The idea of action research as proposed by the Ministry of Education in the eighties, and accepted by many teachers, was not an idea of scientific experimentation, but a general idea of iteration cycles of hypothesis and verification, that have not elevated to the level of theoretical formulations of a general character. In summary, there has been no activity of theoretical codification following the test phase.

2. In the project were not specified fields and levels of research. In fact, the research took place only in the field of psychology, which took advantage of a separate academic apparatus for the production of scientific papers.

3. Was not enhanced the research dimension about organizational system (not educational but administrative, institutional, etc.).

4. Failure to care institutional steps necessary to consolidate the acquired points.

5. There has been no proper care for relations with political institutions.

6. It lacked an adequate level of critical reflection besides the activities on the field so that the protagonists of the project could firmly use theories related to the processes that performed

	Specific issues that the project has allowed to successfully solve
	The project helped to “reconceptualize school dropout, failure educational, social and existential disorientation of adolescents, considering them inextricably linked to a complex society”. It contributed therefore to confirm that the discomfort school, in its structural forms, can fully be ascribed to the broader malaise of society in the post-modern age

 Source: UN ESERCITO DI MAESTRI DISARMATI PER EDUCARE LE PERIFERIE. CURA, RESPONSABILITÀ E RIFLESSIVITÀ COME RISORSE DAL PROGETTO CHANCE AL PROGETTO E-VAI S. Parrello, C. Moreno, T. Centro, in  AeP Adolescenza e Psicoanalisi Scuola, n. 2, novembre 2012 pp 51-71

	Final outcomes of the project
	Indicate the outcomes that project obtained in relation to its objectives

In the first year, 89% of the students passed the exam of lower secondary school; about half continues in the polyvalent path.
From 1998 to 2006, Chance has involved 523 young, 465 of whom have achieved a middle school and 330 have started the OFIS path or continued training in other locations.

	Specify the conditions that guarantee (or guaranteed) the sustainability of the project
	Specify financial and/or organization conditions (that guarantee sustainability): 
In terms of economic sustainability, the project has had a long life as it has been addressee of dedicated funds, because of the law n. 285/97 required by the Minister for Social Solidarity, for the promotion of the rights and opportunities of children and adolescents. In 2003, the President of the Republic Carlo Azeglio Ciampi decided to make a donation for the three coordinators of Project Chance, precisely because of the important achievements. Therefore, the financial sustainability of the initiative has been guaranteed due to the ability to highlight successes and to network with the institutions.

In time, the Project strengthening was made possible also due to the evolution of its institutional position. The first stage was the recognition of a “Associated and Experimental Section”; then, there was its inclusion in the regional system of integrated training. However, it is lacked a third stage which is the recognition of its role as a quality resource in the school and training network in the region

	Subjects involved and their competences
	· Teachers

· School tutors

· Community services assistants

· Psychologists
· Professionals of vocational agencies 

· Mentors

· Counsellors

· Others, specify____________________

	Methods and techniques used to implement the project
	The project Chance has found and tested a method of integration on field and it has identified specific theoretical references that give stability and replicability and therefore more rigorous operational tools, thanks to the scientific work that has accompanied the Project since its inception.
The Project starting ideas referred to the institutional culture from which the project was born, that of “action-research” taken in those years by the Office for Studies and Planning of the Ministry of Education, transposed into national plan to tackle early school leaving (1988). The Plan assumes the principle that early school leaving is a complex phenomenon, which refers to a systemic view of the personal and social reality, to an interaction between internal and external factors with respect to the school. The dispersion is not proper to the school, but is part of a more general social exclusion phenomenon. It is therefore a pressing need to understand the phenomena and therefore the need for integrated action between school and territory.

The methodology chosen is that of research and intervention with a shared approach between all actors involved in the training process. The founders of the project have also made reference to the theories of active pedagogy, the school of “learning by doing” of Freinet (Freinet, C.. La scuola del fare. Principi (vol. I), e La scuola del fare. Metodi e tecniche (vol. II), tr. it., Milano, Emme Ed., 1977-78), which explicitly refers to the “action-research”; as well as a culture that believed essential to cure the psychological and relational dimension before that cognitive-didactic dimension; and that in the learning process, the unconscious, and in any case, the not verbalized experiences have a decisive role. (Ghione, V. Cambiare dentro e intorno. Azione e riflessione nei processi di trasformazione. Uno studio teorico-pratico sulle dinamiche dell’innovazione. – Università degli Studi “La Sapienza” di Roma – Dottorato di ricerca in Psicologia dell’interazione, della comunicazione e della socializzazione – XVIII ciclo – Università degli Studi “La Sapienza” di Roma 2006).
These cultural components, typical of teachers, have been joined by the methodology of the Tavistock Clinic of the “Department of Neurosciences of the Second Hospital - Unit of Clinical Psychology and Psicolanalisi applied”, which is directly intervened in the Project through Michael and Margaret Rustin.

Specifically, here are the theoretical references:

· In the organizational field, theories of “communities of practice”

· In the field of anthropology, the theory of “active listening” 

· In the field of sociology of organizations, the theory of the “weak link”

· In the field of psychology of learning, theories of “learning groups”

· In the field of psychology, theories of groups of Bion and subsequent developments represented by Tavistock Clinic in London

· In the field of pedagogy, “active learning” and developments proposed by Bruner and Gardner

· For local human development, the “participatory action-research”.
The development of reflexive practices and the continuous production of new pedagogical and organizational constructs has been an integral part of the educational mission of the project, which makes experimentation and learning from the experience, the center engine of the actions on field and of the professional development of operators.

The main educational tools were the following (Source: La ricerca-azione nel contesto di un intervento sociale ed educativo: il progetto Chance a Napoli dal 1998 al 2008, di C. Moreno in Ricerche di Psicologia, Trimestrale diretto da Marcello Cesa-Bianchi):
Territorial teaching, in small groups

It establishes a relationship of mutual entrust between a teacher or educator and a small group of students, and is realized a kind of “Urban Adventure” where both actors of the educational relationship are on the same side, run through the sights of the city lost in the fabric urban and together they learn to find their way home, find the meaning of the urban experience.
The portfolio

Consists of an organized accumulation of products on paper consisting of or productions written materials or products represented in photography and accompanied by captions or narratives. This allows to disclose mental development of a person.
Works

It is the work organized in order to develop the whole work process, from conception, to design, to implementation. They contribute to the process of empowerment, as they demonstrate the possibility of realization, the ability to think and to complete a project as well as make adults.

Works of social utility

Compared to “works”, these have a societal relevance: products manufactured and sold in order to realize charities, products, related to a profession, to be offered to parents or friends (food production, jewelery, joinery products, objects d’art etc.), products and activities to assist in the handling of events organized by the teachers (service conferences, warehouse management, food service management, collaboration at the school meal and cleaning, painting classrooms, repair damage etc.). Represent a real proof of entry into the adult world.

Performing arts or crafts
The art is particularly useful in the case of young people with problematic past and difficulty to externalize their emotions.

Organization of celebrations

It serves to make it clear to the individual as the group (teachers and students) takes care of its members. For this, attention is drawn to the preparation and care of the rituals and meanings.
Reception areas

The presence of a specially equipped and dedicated area to students in which there are no “educational tools”, in which you can consume genders of comfort, make short relaxing activities and where there are people prepared to listen and reception of discomfort. It is conceived as a kind of place “buffer”, a space of mediation between the inside and the outside, which cools “the anxieties that are renewed every day at the time of school” (C. Moreno). These spaces, and generally those in which the students meet teachers, educators and social parents, must serve as a tool of “restraint” (see later).

Educational camps

A path for citizenship, in which the ability to manage daily life becomes key moment, is well expressed by this formula.
Exam simulations

They are used to prepare to emotions, in particular help to overcome anxiety associated examination but also to overcome fears related to the success or even to the simple acceptance of an organization that requires a certain degree of compliance with the formalities.
Video productions

Were used as to check the ability to work in groups, on the occasion of specific projects.

Internships

They also serve to improve self-esteem and have been used starting from the second year.
Parenthood support

The goal of the relationship with parents is to help them appreciate the children and their development. Moments of presentation of the work done by the students were organized to develop a sense of pride of parents towards their children
· Centered on “emotional” didactic methods, specify how __________________________________________________________________________________________________
· Enhancing the students life skills, specify how 
Prot.N° 558/A8, Progetto Sperimentale di attività educative integrate finalizzate al recupero della dispersione scolastica e alla organizzazione di percorsi formativi per l’assolvimento dell’obbligo scolastico nella provincia di Napoli, Sezione Associata Sperimentale Chance - A.S.2008/2009 - Progetto Chance

The integration between method of learning, from informal to training in the company, has characterized the work style of the project and the possibility of the young recovery.
Integration started from the development of prosocial skills:

a) “citizenship course”, which takes place between informal but structured situations such as the school meal, the intervals between the lessons, and formal situations such as artistic workshops, the activities of the Laboratory for Territorial Youth activities, guided tours of the area, school camps, circle time and focus groups as a way of managing interpersonal relationships and active participation in decision making
b) teaching of basic disciplines based on experiences of teaching laboratory or field experiences

c) accompanying measures aimed at personal and social empowerment; positive reinforcement focused on the practices of self-evaluation and skills assessment

d) professional training centered on motivating experts, recruited from operators who have demonstrated strong motivation and ability to interact with young people. The experts are assisted by teachers (in co-teaching) especially trained to draw on from the experiences of the laboratory to develop basic skills

e) strong presence of the internship in companies qualified and motivated to train the young towards the employability and to specific professional skills

f) capacity to document and to represent their own (young students) curriculum cognitive, relational and formative.
· Explicitly assume a dimension of care aimed at the physical and mental health of the young in training (also to take account of justified familiar expectations and to comply with the plan of life, existing independently of the situations), specify how
Deficiencies in parental care, social exclusion and poverty in relationships are certainly factors underlying the bad school performance, irregular conduct, aggression and delinquency. Within schools of “Chance” the social mothers and tutors, in particular, represent the parental involvement and this loving care of the school towards the young. Among the tools that express care, there are rituals that convey messages of welcome and respect by which we build a better way of coexistence.
· In the teaching organization, take a participatory and dialogic dimension aimed at developing skills of discovery and of reflection in young people (eg. through creative workshops, moments of discussion and mediation in which the student can grow as a social focus), specify how 
The project has worked extensively on the principle so-called of “containment”. By this, we mean the development of tools to contain levels of aggression generated in relational processes, with reference to both teaching staff and students involved. For teachers, the “containers” are the team meetings and group coordination and assistance to the project; for students, an instrument of containment was found in the “pocket money” that received according to frequency and their own self-assessment. Even the artistic and creative practice has become a space of non-destructive expression of feelings and to re-elaborate complicated experiences. “Circle time” was another instrument of contain. 
All these tools together set out to transform the emotional energy to use it for the development of thought and to make room for “word” in a context where often prevail actions.
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